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Abstract

In the 20" century business schools in Chile played an important role in the deep
transition from a centralized economy to a free market system that propelled the country
to become the 13™ most competitive economy in the world. But the competiveness of
the Chilean economy has decreased more recently, and this is a national concern for a

broadly open economy. In the 21%

century, Chilean business schools, although ranked
among the best in Latin America, confront new challenges. Evidence shows a mismatch
between the supply of business schools, in terms of the hard business skills graduates
acquire and the demand for people or soft skills that labor markets seek in graduates.
We propose a curricular change to advance from the traditional objective based
business curriculum to a student competence centered curriculum that balances hard

skills with the people skills graduates need to fuel innovation and entrepreneurship thus

increasing employability and success in business careers.
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Introduction

The main business of business education should be to benefit students, help
them become innovative, entrepreneurial, happy persons, highly productive workers
able to foster business competitiveness and make significant contributions to economic
expansion and social progress in the country.

This comprehensive dimension of business education shows the challenges
business faculty have to deal with to educate students “in” and “for” the 21% century.

Teaching a business discipline today requires more than meeting the curricular
objectives and theoretical frameworks that prevailed in the 20™ century; it requires
practical knowledge, experience, and a high degree of professional responsibility and
enthusiasm to coach and develop the skills students need to become effective
managers of productive and ethical businesses, regardless of the country where they
live and work.

Chile, a medium size developing country in Latin America, is good example of
the economic changes and challenges that faculty and business education face in the
21%" century because four decades ago Chile went through one of the deepest
transformations in economic history and successfully transitioned to a free market
economy which has served as model for other developing countries.

In the early 1970’s under a socialist regime, Chile operated as a highly
centralized economy. In the mid 1970 the country experienced deep political and
economic transformation. In the mid 1990’s the Chilean economy was performing as a
free market economy broadly open to trade with the world. It was the most stable in

Latin America and was among the most competitive economies in the world.



In spite of the global financial turbulence of the first decade of the 21% century,
the Chilean economy remained stable and growing compared with most developed and
developing countries. The International Monetary Fund reports that Chile recovered
rapidly from the global financial crisis and the February 2010 earthquake which
devastated a large part of central Chile by deploying adequate fiscal policies, targeting
inflation, managing exchange rate flexibility, and maintaining a banking system
supported by fiscal buffers. Chile’s growth rate was 5.2 percent in 2010, 6 percent in
2011, and was porjected to be over 5 percent for 2012 on the strenght of domestic
demand.’

Despite this macroeconomic record, the competitiveness of the Chilean economy
declined after 1995, when the World Economic Forum ranked it the 13"™ most
competitive economy in the world?. In 2012 it ranked in 31%' place.

Although Chile is still the most competitive economy in Latin America, the
decrease in economic performance is a national concern for business corporations,
government, and business schools.

For Chile to return to its place among the most competitive nations in the world
will require the synchronized efforts of government, policy makers, business schools,
and a successful entrepreneurial sector all aimed at developing the skills the Chilean
workforce needs to regain competitiveness in the increasingly complex and

interdependent global economy of the 21 century.

Economic Transformation and Development in Chile

" International Monetary Fund. Commission on Chile. 2011.
*> World Economic Forum. 1995.



Chile advanced within decades from a socialist regime with an inward looking
and highly protectionist economy in the early 1970’s to become the most open and
stable economy in Latin America.®

Chile is recognized as a pioneer developing country in economic transformation,
together with the Asian Tigers, Taiwan, Singapore, and Hong-Kong. In development
literature the Chilean transition has been labeled “The Chilean Economic Miracle.”

It needs to be highlighted that the successful economic transformation was
possible and strengthened by “movements of people.” That is to say, by emigration and
immigration patterns that enabled accumulation of the human capital necessary to
achieve economic and social progress.

The transition to a free market system and an open economy exposed Chile to a
considerable amount of turmoil complicated by emerging international challenges. But
the experience taught the nation, the government, and the productive private sector
how to perform in a competitive global environment maximizing benefits and
minimizing the costs of integration through Free Trade Agreements (FTA), initiatives
that Chilean governments of different political persuasions have pursued and
strengthened for four decades.

Furthermore, the strength of the economy gave signals to people in Chile that the
free market system and open economy established by the military government would
continueafter they called for democratic presidential elections in 1989.

Chile’s FTA experience contributed to trade liberalization by lowering ad-valorem
tariffs from 11% in 1998 to 6% in 2003 (Chumacero, Fuentes, & Schmidt-hebbel,

2004). In 2003 and 2004 Chile established FTAs with its two major trade partners, the
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European Union and the United States, respectively. In South America, Chile has an
FTA with MERCOSUR and bilateral PTAs with Peru, Colombia, Venezuela, Ecuador,
and Bolivia. Bilateral FTAs are also in place with Canada, Mexico, and four countries in
Central America. In Asia, Chile has FTAs with Korea, Singapore, India, China, Japan,
and New Zealand (Harrison, Rutherford, & Tarr, 2003).

In 2007 Chile was the first non-European developing nation invited to join the
exclusive OECD, which, since 1960, has gathered developed nations with the mission
to promote policies that improve the economic and social well-being of people around
the world. In 2011 London’s Financial Times singled out Chile as “Latin America’s best
managed and most prosperous nation.” Lant Pritchet (2011), Harvard University
professor and economic development specialist, said that Chile is the only economy in
the world that may advance from developing to developed status in the near future
(Pritchett, 2011). The 2012 Economic Freedom Index of The Heritage Foundation
reports that Chile was in 7™ place in the world for the highest degree of economic
freedom. After Canada’s 6™ place, Chile is the freest economy in the American

continent and was three places ahead of United States in 2011.

Development and Impact of Business Education in Chile

Early in the 20" century, Europe was the preferred destination for pursuing
higher education and advanced studies for the few Chilean students who could afford it.
The commanding force to study in Europe was the important influence of European

migrations to Chile during the First and Second World Wars (Lepeley, 2005). European
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immigrants relocated and produced development in Chile by expanding trade between
Chile and Europe.

Under the socialist regime in Chile (1970-1973), the European connections
shifted focus to countries like France, Sweden, the Democratic Republic of Germany,
with Russia and with Cuba in Latin America.

During this period, many liberal thinkers, professionals, and business people
departed from Chile to avoid losing individual or commercial freedom. The political
unrest and increased economic nationalization resulted in a massive “brain drain.” Many
of those who emigrated from Chile were faculty members leaving the country to escape
the turmoil.

But since economic centralization and restrictions in Chile paralleled similarly
deteriorating conditions in countries across Europe during the Cold War, this was a
deterrent that kept Chileans from migrating to Europe. Most preferred the United States,
and this event started an unprecedented shift in migration for Chilean citizens.
Expanding opportunities in the United Sates, economic freedom, and a free market
system became very attractive to Chileans leaving a socialist regime.

After the transition to a liberal military administration in September 1973, many
Chileans who had obtained graduate degrees in the United States returned to Chile to
work and promote free market policies. A significant number of U.S. trained
professionals participated in the liberal government, leading economic liberalization
from cabinet offices.

The experts who actually designed, worked, and achieved the transformation of

the Chilean economy had attended prestigious economics schools in the United States.



Harvard, MIT, Stanford, UCLA, and University of Chicago among others, were the
‘incubators” of the human capital that ensured the successful economic transformation
in Chile. Their influence explains the distinctive impact that U.S. business schools had
on Chilean schools in terms of structure, programs, curricula, delivery methods, faculty
development, and merit recognition.

But there are differences between business education in Chile and the United
States.

While business education in the United States is delivered by business schools
which are academically independent and separated from departments of economics,
business schools in Chile evolved from departments of economics and even today
econometrics and quantitative analysis are more prominent in business programs in
Chile than in the United States.

Chilean business schools hire more economists than management professors.
Chilean business faculty commonly have more training in economics and quantitative
methods than in business management.

Consequently, business programs in Chile offer similar proportions of courses in
economics as they do in business subjects, like finance, marketing, operations, and
strategy. However, there are very few courses in business subjects designed to develop
the so called “soft” or “people skills,” such as leadership, entrepreneurship, innovation,
business ethics, and emotional intelligence.

This is in spite of growing evidence that business corporations and labor markets

have a significant demand for graduates with effective “people” competences which are



very important factors for performance improvement and business competitiveness in a
market system that is integrated with the global economy.

In Chile, business schools gained prestige with a faculty embedded in traditional
standards of education, with networking capacity, and with the number and strength of
their academic publications. Research is valued as a primary activity, commonly
displacing teaching excellence to a secondary place in comprehensive universities.
They use a faculty merit system that Navarro (2008) also identifies in business schools
in the United States.

In Chile, economics faculty are often favored with full time faculty appointments
because of their stronger background in math which allows them to publish more in top
ranked economic journals compared to business management faculty. Publications in
English in the United States enhance the reputation of the individual faculty member

and the sponsoring business school.

Higher Education Privatization Reform and Business Education Growth

Between 1980 and 1990 business education experienced substantial changes
and significant expansion in Chile as the result of the 1980’s liberalization reform of
higher education (Cned, 2012).

In the early 1980’s, the three traditional business schools that had existed in
Chile for about a century experienced rapid growth in enrollment due to the liberalization
that allowed the creation of new departments and the diversification of a traditional and
exclusive university system. After the transformation the structure of the system became

similar to the U.S. with new iunits like liberal arts and community colleges.
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In this new environment, business education became the preferred discipline of
study because business programs kept pace with a fast growing economy and an
increasing demand for skilled labor in traditional and emerging sectors of the market
economy. ’

In 2012 Chilean institutions offered 326 business administration programs, this is
the highest number of programs offered when compared with all other undergraduate
degrees. The total first year enrollment in business administration was 10,200 students
in 2012 (CNED, 2012).

From an academic perspective, Chile has some of the oldest and most
prestigious universities and business schools in Latin America. The University of Chile
was founded in 1842° and its school of business administration and economics was
created in 1934.” The Catholic University of Chile was founded in 1888% and its
business school in 1925°, also as a school of economics and business administration.
In addition to these business schools of traditional universities, a third institution is
highlighted as the first “genuine” business school in Chile. Its original name was
“Valparaiso Business Schools” and today is called University Adolfo Ibafiez.™

In contrast with the schools of economics and business in the traditional and
Catholic universities of Chile, the “Valparaiso Business School” started exclusively as a
business college. It was founded in 1953 by a distinguished entrepreneur, Adolfo
Ibafiez, with the purpose of training skilled business labor to meet the demands of an

expanding economy and the production sector in Valparaiso, the main port of Chile by

® New exports, such as wine, fruits, seafood, wood, in addition to copper, traditional Chilean export.

® Universidad de Chile. www.uchile.cl

" FEN. Universidad de Chile. Facultad de Economia y Negocios www.fen.uchile.cl

® Universidad Catdlica. www.uc.cl

® Pontificia Universidad Catolica de Chile. Facultad de Ciencias Econdmicas y Administrativas. www.faceapuc.cl
'® Universidad Adolfo Ibafiez www.uai.cl
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the Pacific Ocean. By then Valparaiso had a long history of international trade
empowered by European immigrants who relocated to this city between the First and
Second World Wars. Today University Adolfo Ibafiez has three campuses in Chile, one
in Valparaiso, two in Santiago (the capital of Chile), and one in Miami, Florida, United
States.

The magazine América Economia pioneered business school rankings in Latin
America in 2011 and ranked University Adolfo |Ibafiez the best among 42 business
schools in the region (America Economia, 2011). The business school of the Catholic
University of Chile was ranked in 6™ place and the University of Chile Business School
in 9". The ranking of the 42 best schools in all of Latin America included nine schools in
Chile, six in Mexico, five in Brazil, five in Colombia, five in Argentina, three in Ecuador,
two in Peru, and one each in Nicaragua, Uruguay, Paraguay and Bolivia.

The America Economia ranking evaluates busines schools in five dimensions: (a)
academic strength, (b) knowledge base and delivery, (c) level of internationalization, (d)
networking, and (e) business environment.

An additional ranking identifies the best business schools in six specializations:
economics, operations, strategy, entrepreneurship & innovation, finance, and human
resources. Chilean business schools are among the top schools in economics and
operations (Universidad de Chile) and entrepreneurship and innovation (Universidad del

Desarrollo).

Supply — Demand Mismatch in Business Education
The benefits of ranking business schools ought to be recognized. Rankings

provide information that helps students and parents make decisions about where to
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pursue studies and in what kind of business career. Rankings also benefit prestigious
business schools as a promotional tool and promote the competition necessary to
improve the quality of schools and business education.

School rankings do have limitations however. Among others, they show the
standardized performance of business schools based exclusively from the supply side
perspective because rankings follow traditional business school methodology. Rankings
say nothing about the demand side, i.e. the skills business graduates need to increase
employability in labor markets.

Business schools need to have extensive knowledge and awareness of the
demands of labor markets because they constantly change in sync with the dynamics of
the global economy. But business schools notoriously react to labor market demands
only after a significant lag.

The concerns of business leaders and business students, representing the
demand side of the business education equation, are valid and deserve study and
realistic answers, which we address next.

To assess the skills business students need to acquire in business schools we
interviewed business leaders about the “human capital” graduates should possess to
find jobs in business corporations or to start a business of their own, a common
endeavor in Chile given the opportunities of an open economy.

The CEOs of eight leading medium and large corporations that have won the
National Quality Award in Chile in the last decade responded our survey. These
business leaders were targeted to gather information on labor market demands

because of the high performance standards required to win the award, the requirements
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of its quality models, and the focus on people skills necessary to achieve sustainable
development (economic, social, environmental). In the 21% century, National Quality
Awards winners in 67 countries offer an accurate picture of the skills necessary to

succeed in a business career.

Table 1 shows the results of the survey. Executives agree about the need for

effective people or soft skills for business graduates.

The CEOs stress that employees in general and new hires in particular, can be
easily trained in quantitative skills using information or instructional technology, but it is
harder and more expensive for corporations to develop the people skills of employees
because it takes more time, more practice, and more perseverance to develop attitudes
and behavior leading to respect for others, effective communication skills, and

improving understanding among business people.

We understand people or soft skills to be individual attitudes rooted in the way
people feel, think, and act based on human anatomy, developmental cycles,
neuroscience, brain plasticity, medical and behavioral sciences, supported by
development theories of emotional intelligence (Goleman, 1996) and multiple
intelligences (Gardner, 1993). Also in the 21% century quality management models
centered on the importance of people as pivotal to organizations and core in soft skill

theories and practices.

Extrapolating to education, teaching soft skills begins with high expectations that
students can learn and achieve, supported by instructors trained to share knowledge

that promotes students’ learning in the disciplines they teach.
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Soft skills are central in business education to develop students’ capacity in
participatory leadership, effective communications, team building, win — win negotiation
strategies, entrepreneurial abilities, new knowledge exploration (above and beyond old
knowledge “exploitation”), participatory management, integrative knowledge, a multi-
disciplinary approach to problem solving, use of technology, quality commitment, and
social, economic, and environmental responsibility. In this context, people or soft skills
integrate emotional intelligence and innovation as defined by Boyatzis, Goleman, &
Rhee (2000) “Emotional Intelligence” and on “Innovation Skills” (Dyer, Gregersen, &

Christensen, 2008).

Where Emotional Intelligence is focused on five attributes: (a) self-awareness of
personal emotions, strengths, weaknesses, drives, values and goals, and capacity to
recognize their impact on other people when intuitive feelings and emotions guide
decisions (b) Self-regulation, defined as effective management of disruptive emotions
and impulses and the capacity to adapt to changing circumstances. (c) Social skill
centered on relationships with others and the ability to motivate people in an intended
direction following strict ethical purposes. (d) Empathy as the ability to assess and
consider the feelings and emotions of other people when making decisions that pertain
to them, and (e) self-motivation and the drive to achieve objectives (Boyatzis, Goleman,

& Rhee, 2000).

Innovation Drive is centered on five skills: (a) The ability to make connections
across seemingly unrelated questions, problems, fields of study, or ideas. (b) A passion
for inquiring and learning, exploration to gain new knowledge. (c) Observation or a

propensity to observe and assess the world to discover ideas and new ways of doing
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things. (d) Experimenting, such as visiting new places, trying new things, seeking new
information. (e) Networking as the ability to find new ideas and test them in networks of
diverse individuals with a variety of backgrounds and personality traits (Dyer,

Gregersen, & Christensen, 2008).

The CEOs highlighted need for business schools to assume responsibility for
developing and strengthening the people skills of students and advise business schools
to increase courses in these subjects and hire expert practitioners to train business
faculty who lack the required knowledge to teach soft skill courses.

They perceive that, in contrast with traditional programs in finance, marketing,
and operations that companies regularly offer to new employees, business schools
should help students develop people skills instead of passing this responsibility to the
corporations that hire their graduates.

Another concern of the CEOs was the practical and experimental component
students should learn in business schools. Executives said that effective business
curricula need to balance business theories with management practices to strengthen
the social talent of students. Business graduates need to strengthen their capacity to
innovate and be entrepreneurial in order to succeed in the broadly open Chilean
economy.

Although today Chilean business schools show awareness of the need for
curricular change in order to address external demand and are introducing new
approaches in business education, the proportion of quantitative, math, and economics
courses in business schools surpasses the workforce demand described by the CEOs

in our survey.
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A review of the aforementioned top business schools in Chile shows that close to
25% of required undergraduate courses are centered on quantitative methods, including
math and economics. In comparison, in US business schools the proportion is lower
than 10%.

An undergraduate business administration curriculum in Chile includes two
courses in algebra, two courses in calculus, four courses in economics (two in micro
and two in macro) and one in econometrics.

Another difference from the U.S. is that the undergraduate business
administration degree in Chile is titled “Commercial Engineering” instead of “Business
Administration” despite the fact that the programs are offered in business schools not in

engineering schools.

A PROPOSAL TO LESSEN THE MISMATCH AND STRENGTHEN PEOPLE
SKILLS IN BUSINESS EDUCATION

In contrast with the people centered “soft” business skills that the CEOs reported
to be necessary in the 21 century, a curricular review shows that undergraduate
business programs still place stronger emphasis on traditional subjects, have a rigid
schedule, and a structure that is more compatible with the performance and needs of
the Industrial Age, than with those of the 21! century.

Although there is little doubt that this was the kind of business education, in
context and content, that allowed Chile to advance from a factor driven economy to an

efficiency driven nation in the 20" century, today there is a need to step up to meet the
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challenges of a new stage of development, the “Innovation Driven Stage” (Amoros,
Felzensztein, & Gimmon, 2011).

In the Innovation Driven Stage, people’s motivation, incentive, and perseverance
to innovate are pre-conditions for progress. In this environment, business education
should not be focused on the transfer of information from faculty to students, but needs
to be centered on the basic business endeavor of business schools: the faculty’s
responsibility to empower students to gain the experience and practical knowledge
needed to develop personal confidence and assume educated risks inherent to
innovation (Albornoz, 2011).

This implies less teaching about “knowledge exploitation” and more focus on
‘knowledge exploration” meaning valuing students’ attitudes and initiatives to be
different, to think “out of the box”, and to seek infomration beyond the traditional
business curriculum.

Perhaps if Harvard University or Reed College had offered this proposed
curriculum, Bill Gates and Steven Jobs, two of the most outstanding innovators and
entrepreneurs of our times, would not have felt compelled to drop out of business
programs. This illustrates that the traditional business school curriculum is not attracting
the most innovative minds. And these cases are not unique, indeed many entrepreneurs
find their own way to succeed in business, away from academia and business schools.

The call for a paradigmatic shift in business education is overdue. But this is not
only a concern in Chile. Peter Navarro (2008) emphasized the need to update MBAs
scaling up people and soft skills in business schools in the United States. Mintzberg

(2004), professor of business at McGill University in Canada said that business faculty
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should not train pure theoreticians but should prepare socially effective managers and
practitioners with the skills business and corporations need today. Spohrer and Maglio
(2008), pioneers in the service science, state that the current growth of the service
sector in economies around the world is unparalleled in human history. They state that
even large manufacturing firms are experiencing significant shifts in revenues generated
by the services they provide. Consequently the need for customer service, quality
standards, and high productivity in the service economy has never been greater.

Additionally, the revolution in information technologies requires change from an
objective based to a student competence centered curriculum in b usiness schools
(Henri, Hill & Litch, 2005; Gibbs, 2002; Klimoski, 2007). Instant world communications
have developed so fast in the 21 century and are becoming so sophisticated, that there
is increasing need for efficient communication skills between people and new
collaboration patterns in tune with world-recognized business ethics.

Chesbroug (2006) labeled this shift “The Open Innovation Paradigm.” In times of
open innovation, a knowledge worker is far more prone to create a startup endeavor
and to leave employers, aiming to implement her/his own ideas. This new reality
increases demand for business education that can help students and graduates, not
only to find a job, but increasingly to start a business.

In reality, we observe growth in the number of business programs in
entrepreneurship worldwide, and in Chile this growth is considerably faster than for
traditional programs in business school. One explanation is that entrepreneurship
programs are fueled by external pressures and unprecedented student demands for a

business specialization that develops practical skills to succeed in an increasingly
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competitive environment which requires and is led by innovation (Cooper, Bottomley, &
Gordon, 2004; Murray, 2001).

In response to labor market demands, educational institutions in Chile, led by the
business school at Universidad del Desarrollo, are developing students entrepreneurial
skills by exposing them to lectures on emerging business concepts, promoting business
plan competitions, increasing communications and interactions with entrepreneurs and
practitioners, and requiring active participation in networking events (Al-Laham,
Souitaris & Zerbinati, 2007).

But across the board, the transition towards a student competence centered and
entrepreneurial oriented curriculum has been slow in Chile. The curriculum of the top
ranked business schools is still delivered largely by conceptual objectives instead of
developing students’ competencies and practical experience. In fact during discussions
of the 2012 accreditation review of business schools in Chile, the top ranked schools
decided to keep the objective-based curriculum.

The difference between objective and competency based curricula is the
emphasis on teaching business concepts versus development of students’ business
skills. In Chile, when a school declares delivery of a competency-based curriculum,
program accreditation needs to demonstrate teaching methods and student evaluation
based on students’ development of practical skills. For instance, a multiple-choice test
does not demonstrate student learning in a competency-based curriculum.

But when business schools lack skilled faculty and delivery methods to teach and

assess students’ competencies, schools tend to perpetuate the objective-based

20



curriculum. Within this context it is difficult to improve business programs to better meet
consumer demands and external pressures.

In Chile and worldwide, change may be propelled by the need for the region to
advance to the Innovation Stage and also by increased demand for entrepreneurship
education. Both these demands can be met with a curriculum based on people skills
and a student competence centered curriculum. Course contents can be delivered with
proper teaching methodology, including effective mentoring and training and assessing
instructors’ performance with class videos that provide opportunities to evaluate
students’ level of interest and enthusiasm which is essential for their learning.

Entrepreneurship programs teach using business plan writing, case studies,
guest speakers, project based exercises, consultation with entrepreneurs, simulations,
(Pittaway & Cope, 2007) environmental perusal, and field trips (Solomon, 2008).
Entrepreneurship education is founded on innovation and requires mastering of people
skills to increase employability in labor markets of the 21 century.

In summary, our proposal to improve business education in Chile and to scale it
to developing countries is based on a fundamental principle of National Quality Awards
worldwide: ‘listen to consumers.” This principle is propelling a shift in business
education externally induced by consumers, by CEOs that hire graduates, and mostly
by savvy and better informed students of business.

We propose that business schools use the synergy of the present external
demand as a stepping stone for a paradigm shift from the obsolete objective-based

curriculum to the increasingly needed competence-based educational experience.
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Even though entrepreneurship education has grown considerably in Chile in the
last decade, it still trails the faster growth of business schools in the United States and
Europe. So this seems to be a perfect time to accelerate the transition from knowledge

exploitation to knowledge exploration in business education in Chile.

CONCLUSIONS

If deans and faculty in business schools in Chile and other developing as well as
developed countrues want to improve business education consistent with 21%' century
demands, if they want to help students become innovators, entrepreneurs, and
productive workers who can manage successful businesses that foster competitiveness,
and in turn, improve personal wellbeing and contribute to economic expansion and
social progress in their country, then business schools need to understand multiple
pespectives. They need to thoroughly understand the complexity of the national
development strategy, labor market demands, and the irrevocable interactions of the
global economy from a human dimension.

Faculty in business schools need to be alert to the constantly changing demands
of the business sector to educate students and help them develop the skills they need
in a country with a widely open economy such as Chile’s, highly exposed to the
uncertainty of the global economy. Globalization imposes on business faculty the
responsibility to monitor changing demands in the labor market and to facilitate the
decision making process of deans in business schools.

Navarro (2008) highlights that we must review and renew old programs, paying
increased attention to ethics, satisfaction of customer’s needs, and to the training of

students with effective social skills, professional commitment, and leadership values.
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This is central to the demands for people and soft skills in labor markets of the 21%
century.

Business schools in Chile once again playa crucial role such as the one they had
in the 20™ century, if they succeed in reducing the gap between the knowledge and
skills graduates acquire in business programs today and the knowledge and skills they
need to succeed in business and the labor force of the 21 century.

The gap identified by our research in Chile coincides closely with research
conducted in the United States and Europe that shows a critical divide between what
theoreticians / academicians teach in business schools and what practitioners need and
demand for business growth and survival in volatile times of the global economy.

Navarro (2008) expresses particular concern about resistance to change in
business schools because of the traditional “silo structure” of academic units and
because faculty merit and recognition system are led by the “publish-or-perish”
dichotomy and because teaching is not synchronized with quality standards of the
“satisfaction-of-customers-needs”.

The divide between the supply and demand for students’ skills is real.

Although Chile is at the top of Latin American rankings, business schools need to
listen more to the consumers of business education, to students and labor markets, and
respond faster to changing demands in order to be truly effective agents of economic
change and prosperity helping the country regain its position among the top competitive
economies in the world.

Chilean business education is a country case that accurately reveals the urgency

to educate business graduates in people and soft skills, innovation and
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entrepreneurship as both developing and developed countries focus on a clear need to
balance hard / traditional business disciplines with the people skills required to meet the
challenges of an irreversible 21%' century people-centered, innovation-based “mega

trend” that is pervading businesses and the economy around the world.
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TABLES

Table 1 Results of CEOs interview

Questions N=8

High

Medium

Low

None

What is the level of articulation between business
schools curricula and demands for human capital in
productive sectors in Chile?

25%

75%

0%

0%

What is the level of integration and collaboration
between business schools and business enterprises in
productive sectors?

0%

50%

25%

25%

Do you support the idea that business students should
complete a business internship as a requisite for
graduation?

75%

25%

0%

0%

With what frequency does your firm offer business
students opportunity to work in internships in your
premises to strengthen their entrepreneurial skills?

0%

37%

50%

13%

To what extent do you and your business value “soft
Skills” of graduates you hire?

100%

0%

0%

0%

What level of importance does your firm assign to the
need to hire graduates with studies in international
business?

25%

38%

25%

12%
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